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Vocational education is not a new phenomenon, for
it has existed in some form for several centuries. How
ever, it was in the late nineteenth century and the early
1900's that emphasis was placed on making vocational edu
cation a part of public education. John D. Runkle's words
express how many proponents of vocational education felt
when he said:
There is a growing feeling that our
public education should touch prac
tical life in a larger number of
points; that it should better fit all
for that sphere in life in which they
are destined to find their highest
happiness and well-being.
As a result of this growing concern, attention was
brought to the national level from which several pieces
of legislation were enacted. However, it was the passage
of the Smith-Hughes Act of 1917 which gave vocational edu
cation real impetus.
This act provided federal funding for vocational edu
cation, with emphasis placed on industry and agriculture.
This act was designed primarily to meet the need of America
—that of providing industry with the work skills required
Charles A. Bennett, History of Manual and Industrial
Education, 1870 to 1917, (Peoria, Illinois: Manual Arts
Press, 1937), p. 341.
for the rapidly changing technological society.
Although the Smith-Hughes Act remained intact until
1963, it was obvious that there were numerous shortcomings
of the vocational education system. It was the Vocational
Education Act of 1963 which made an attempt to update voca
tional education and provide the mechanisms that were neces
sary for correcting these deficiencies. This act brought
about greater flexibility for vocational education in that
it required that training be primarily focused upon gain
ful employment. It provided for the construction of voca
tional schools and funding to include all occupational cate
gories. Other significant legislation has been enacted
which has continued to broaden the scope and application
of vocational education.
The area vocational-technical school was a direct re
sult of the Vocational Education Act of 1963. Its primary
objective is to provide vocational and technical training
to secondary school students and adults in a wide variety
of occupational areas, usually encompassing several school
districts.
The number of area vocational-technical schools in the
United States has grown considerably since the passage of
the Vocational Education Act of 1963. Many vocational pro
grams have been expanded to include the disadvantaged and
the handicapped. There is an overall revival of interest
in vocational education throughout the nation.
While there has been much interest in the overall sys
tem of vocational education, not enough concern has been
shown in certain areas of vocational education research.
Under the Vocational Education Act of 1963, specified funds
that were allocated solely for research still have not
brought about many well designed studies relating to occu
pational education programs.
As a good example of the lack of research in some areas
of vocational education programs, the researcher, in review
ing the literature, found that there is a paucity of litera
ture relevant to the library and its role in vocational
education.
The library in area vocational-technical schools has
frequently had to "take a back seat". Many vocational ad
ministrators and teachers do not consider it a significant
part of the teaching-learning process. There are those
who contend that shop and/or classroom libraries are ade
quate enough to meet their needs. Studies pertaining to
libraries in vocational education have revealed that there
is an increasing awareness of the need for the implementa
tion of stronger library programs. However, almost all
studies reviewed have concluded that there is a need for
further research in this area.
Statement of the Problem
The library in area vocational-technical schools is
somewhat of a new concept in terms of its relationship to
the total vocational education program. Because of its
recent thrust, the library's role has been too often mis
understood. It has been widely assumed by many that voca
tional-technical schools have no need for libraries or
librarians. Many vocational administrators do not provide
the support necessary for a successful library program. As
a result, teachers become baffled when confronted with ways
that the library can help to enhance the teaching-learning
process.
This study focused on a comparison of a selected group
of vocational administrators' and teachers1 perceptions and
utilization of the library. The hypothesis is that there
are no significant differences between administrators and
teachers as to how they perceive the library.
More specifically, questions posed by the research
were as follows:
1. Does the library play an important
role in the total educational program
of the vocational-technical school?
2. Do the perceptions of the library dif
fer between administrators and teachers?
The assumption is that the library has a definite role
to play in the total educational program of the vocational-
technical school; however, vocational educators are not
fully aware of its potentiality and relationship to their
areas of training.
Purpose and Scope
The Significance of the Study
The lack of support and a lack of understanding of the
need for library programs in vocational education on the
postsecondary level is evidenced by the small number of
vocational-technical institutions having libraries. It is
intended that this study will provide evaluative results
that could be utilized in helping vocational educators and
librarians work together so that they might plan, coordi
nate, and execute meaningful curriculum supportive library
programs. The results of this study should also lead to
other research efforts that might offer possible solutions
to the dilemmas presently existing with regard to library
programs in vocational-technical schools.
The Limitations of the Study
This study is limited to an investigation of a selected
group of vocational administrators and teachers in an area
vocational-technical school in a large, urban school sys
tem who were employed during the 1980-81 school year. It
is further limited to a total population of fifty-six sub
jects which include ten administrators and forty-six teachers
The Definition of Terms
The following terms are presented as they are to be
interpreted in this research report:
Vocational education. A program of education below
college grade organized to prepare the learner for
entrance into a particular chosen vocation or to
o
upgrade employed workers.
Area vocational-technical school. A school estab
lished to provide vocational-technical educational
opportunities for pupils in all attendance units of
a school district or for pupils from several dis- 3
tricts within a geographical or legally defined unit.
Learning resources center. A specially designed space
containing a wide range of supplies and equipment for
the use of individual pupils and/or small groups pur
suing independent study; frequently provided are an
openstock library (including books and programmed
materials, and spaces for individual and small groups
to study and preview materials.4
Library. An information center, audio visual center,
or instructional materials center which has as its
function to collect and acquire information systema
tically and classify and store it and, upon demand,
retrieve it and assist in adapting it to the use to
be made of the information.5
Methodology
Population
The population for this study consisted of forty-six
teachers and ten administrators of a postsecondary voca
tional-technical school located in the metropolitan Atlanta
area. The sample selection was taken from the faculty and
staff roster listed in the school's personnel handbook for
the 1980-81 school year. From this list were excluded all
part-time faculty. A simple random sample was then taken
of the remaining personnel.
2
Carter V. Good, ed., Dictionary of Education, 3d ed.
CNew York: McGraw-Hill, 1973), p. 645.
3
. Dictionary of Education, 2d ed.
(New York: McGraw-Hill, 1959), p. 603.
4
Good, Dictionary of Education, 3d ed., p. 95.
5Ibid., p. 337.
Instrument
The survey consisted of nineteen multipart questions
concerning personal data, library utilization, library
evaluation, perceptions of the library's role in voca
tional education, and comments. A checklist response for
mat was used which required a minimum of writing effort.
A couple of open-ended questions were asked to elicit
comments from the respondents pertaining to the library in
vocational education and suggestions for improving the
library program.
The survey was field tested among five teachers and
three administrators who were not included in the study.
They were asked to provide feedback regarding the clarity,
specificity, and the appropriateness of the questionnaire
for the study. Revisions were made based on the analysis
of the field test, and the questionnaire was printed for
distribution.
Procedure
A letter written by Dr. Virginia L. Jones, Dean of the
School of Library and Information Studies, Atlanta Univer
sity, was sent to the chief administrator of the school in
which the survey was administered, requesting permission
to conduct the survey. The survey was then pre-coded by
divisional affiliation and was mailed on September 23, 1981
to each respondent (See Appendix A). The sample included
eleven teachers from each of the following divisions: Con
struction/Skilled Trades; Child Development/Food Service/
Home Economics; Business/Graphic Arts; Health Occupations/
8
Personal Services; six teachers from the related department;
and ten administrators. A transmittal letter (Appendix B)
was included, explaining the purpose of the study and re
questing the respondent's assistance in completing the ques
tionnaire by October 2, 1981. One week after this date, a
follow-up letter (Appendix C) and second copy of the ques
tionnaire was sent to non-respondents, requesting form
completion and return. The subjects of the sample were
assured of confidentiality and anonymity. The completed sur
vey resulted in a 93 percent (56 out of 60) overall return rate
Treatment of the Data
The responses were coded, keypunched and checked for
accuracy. The Statistical Package for the Social Sciences
(SPSS) Program was then run on the data to compute the de
scriptive statistics. The responses were analyzed to ascer
tain the significance of the variable-major area of responsi-
bility-upon the use of, perceptions of, and attitudes toward
the library in vocational-technical school. The responses
to eleven questions were cross-tabulated with this variable.
Four questions were directed to teachers only. The data
analysis was then treated in terms of frequencies and per
centages. It was expected that there were no significant
differences between administrators' and teachers1 percep
tions of the library in the postsecondary area vocational-
technical school. Chi square analysis at the .05 level of
significance was calculated for library evaluation and per
ceptions as compared with the major areas of responsibi
lity. The complete and detailed analysis of the data
9
is in Chapter II.
Review of the Literature
Vocational education, an outgrowth of the early trade
school, came into the forefront with the passage of the
Smith-Hughes Act in 1917. The emphasis, however, was on
meeting the needs of the labor market. With the dramatic
rise in youth unemployment and school dropouts, and in
creasing technological changes, the government felt that
a shift in the interpretation of the principles of federal
support for vocational education was necessary.
The real turning point for new directions in voca
tional education came with the passage of the Vocational
Education Act of 1963. John F. Kennedy, in his message
to Congress on American education in 1961, emphasized the
need for major expansion and revitalization of vocational
education in the United States:
The basic purpose of our vocational educa
tion is sound and sufficiently broad to
provide a basis for meeting future needs.
However, the technological changes which
have occurred in all occupations call for
a review and re-evaluation.2
The Vocational Education Act of 1963 is a direct re
sult of that review and re-evaluation of vocational educa
tion, for it represented the beginning of the federal
David S. Smoker, Vocational Education (Washington, D.C.:
National School Public Relations Association, 1971), p. 3.
o
J. Robert Warmbrod, "Vocational Education: Then and Now,"
VOCED 56 (October 1981): 29, quoting from "John F. Kennedy's
Message on American Education", 1961.
10
3
government's total commitment to vocational education.
It was the product of the growing sensitivity to human wel
fare. Its purpose was to maintain, extend, and improve
existing vocational educational programs and to develop new
vocational programs. It was designed to provide all per
sons with accessibility to vocational training or retrain
ing in those areas for which they were suited and for which
there would be opportunities for employment. This effort
marked the first time that emphasis was placed upon the
employment needs of people rather than upon the needs of
4
the labor force.
The Vocational Education Amendments of 1968, 1972, and
1976 firmly entrenched the federal government's commitment
to vocational education by further stressing the importance
of vocational education in the total public education pro
gram through support for the expansion of vocational pro
grams at all levels of education.
A significant contribution of the Vocational Education
Act of 1963 was the authorization of federal funds for the
construction of area vocational-technical school facili
ties on the post-secondary level. The area vocational-
technical school was designed to provide programs in a
large number of vocational fields, encompassing a combina
tion of several school districts. This concept made it
Vocational Education Act of 1963, "Public Law 88-210,"
United States Statutes at Large, 1963, Vol. 77 (Washington:
Government Printing Office, 1964), pp. 403-419.
4
Calfrey C. Calhoun and Alton V. Finch, Vocational and
Career Education: Concepts and Operations (Belmont, Calif.:
Wadsworth Publishing Co., 1976), p. 43.
11
possible to offer a variety of shop and laboratory courses
to a large student body. The underlying purpose for such
schools, however, was to assure that they have programs of
high quality which are realistic in the light of actual
or anticipated opportunities for gainful employment, and
which are suited to students' needs, interest, and ability
to benefit from such training.
The establishment of postsecondary area vocational-
technical schools in the United States became widespread
as increased emphasis on basic education and retraining
became vitally important to meet the increasing technologi
cal changes in industry. Over the years, much attention
has continued to be given to vocational education with
emphasis on the development of new programs and the improve
ment of existing programs.
The revitalization of vocational education, however,
has not focused a great deal of attention on the role of
the library, especially on the post-secondary level. Mattis
alluded to this fact in his article in the Forty-second
Yearbook of the National Society for the Study of Education:
Unfortunately, while considerable has been
written on all phases of school-library
work, there is an extreme paucity of mate
rial on vocational-school libraries. This
can be accounted for, in part, by the relative
newness of the field, but only in part, for
5
Michael Russo, "The What and Why of the Area Vocational




recency notwithstanding, there has been
ample time for much discussion than is
found in the few articles which have
appeared in library publication.7
A manual and computerized search of the literature re
vealed that Mattis1 comments, made almost forty years ago,
are indicative of the current status of the literature on
vocational-school libraries. The researcher found that
only a few studies on the subject have been conducted.
Two of these studies—Slick's and Fitzsimmons'—have been
cited in this study.
"The vocational school library," said Mattis, "is not
developing in precisely the same pattern as the well-estab-
Q
lished general-school library...." There are several
factors that have tended to diminish library efficiency
in vocational education. One factor is that vocational
educators for many years, have felt that shop libraries—
the collections of materials within the labs—were suffi
cient to meet the needs of students, primarily because they
dealt specifically with their (students1) programs of study
and because these materials were easily accessible. This
viewpoint is still held by many vocational educators today.
Another factor has been the unsympathetic attitude of ad
ministrators toward vocational libraries.
7
Sidney Mattis, "The Library in the Vocational School"
Vocational Education: Forty-second Yearbook of the National
Society for the Study of Education, Part I (Chicago- Uni-—
versity oi Chicago Press, 1943), p. 147.
Ibid., p. 133.
13
Brain states that a school library program can be a
creative, dynamic one only if the administrator understands
and discharges his or her obligations to it. He further
states that, to do this, the administrator must interpret
the library program to the teachers, work with the librar
ian in curriculum planning, and make the program feasible
Q
administratively. Kruse, in a speech delivered to the
American Association of School Administrators, echoed
Brain's belief concerning the administrator's responsibility
in developing a quality school library program. He stated
that the administrator's library program will be a creative
and dynamic one only if he or she provides administrative
understanding, administrative concern, and administrative
g
backing. Ruth Davies stated that the administrator who
considers the library an integral part of the educational
program will expect the librarian to be an agent for change
and to take an active part in all phases of curriculum study
and revision.
In a recent study by Fitzsimmons, he found that school
administrators were not familiar with library resources,
were not customarily library patrons themselves, and were
8
George B. Brain, Increasing Your Administrative Skills
in Dealing With the Instructional Program (Englewood Cliffs
N.J.: Prentice-Hall, 1966), pp. 52-53.
9
Edward D. Kruse, "Manpower and Media for the Use of
the Minority and the Majority," speech given at the American
Association of School Administrators Convention, Atlantic
City, N.J., on February 24, 1971.
Ruth A. Davies, The School Library: A Force for
Educational Excellence (New York: R. R. Bowker, 1969), p. 41.
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in need of leadership and direction to initiate or imple
ment library programs in their schools. His research pro
posed to "point out some of the serious shortcomings in
the methods used in vocational-technical schools, relative
to the establishment and operation of learning resource
centers."
Fitzsimmons mentions two underlying causes for the
lack of library consciousness of vocational-technical edu
cation administrators and teachers.
First, many of these persons have had no
experience with good school libraries in
their own professional or technical pre
paration, and secondly, these same per
sons have taught in schools with poor or
non-existent library resources. Given
these circumstances, one can hardly ex
pect to find administrators and instruc
tors with a sympathetic and cooperative
library attitude.12
The lack of definite standards and selection tools has
also been significant in the slow development of library
programs in vocational-technical schools. Klingholz alluded
to this fact. She stated that there were no accepted stand
ards to follow in the organization of vocational libraries.
She concurred that one of the major problems confronting
librarians in vocational schools is book selection.13
Presently, vocational school libraries are still without
Richard Fitzsimmons, "The Library as a Learning
Resources Center in Pennsylvania Area Vocational-Techni
cal Schools11 (Ph.D. dissertation, University of Pittsburgh
1974), p. 34. s '
12Ibid., p. 46.
13
Johanna Klingholz, "The Library Serves A Vocational
School", School Libraries 6 (January 1957): 8.
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definite standards; however, some efforts have been made
to provide special book lists as selection tools for li
brarians. Two publications, in particular, are Vocational-
Technical Learning Materials, by Bruce Reinhart and Books
for Occupational Education Programs, by Edward Mapp.15
Other efforts are currently being made to provide librar
ians with special lists of vocational-technical materials
as evidenced by two recent surveys completed by the re
searcher.
One survey, conducted by one of the largest book job
bers in the United States, in May, 1980, was designed to
gain insight into the size of the vocational-technical
market, the needs of librarians in supporting vocational-
technical collections and to determine librarians' current
sources of information and materials. Librarians were
given an opportunity to offer comments, and the results of
the survey revealed that those polled expressed enthusiasm
for the idea that this jobber might enter the market of pro
viding special vocational materials lists.
The other survey, which was conducted as recent as
September, 1981, was designed to solicit information neces
sary for the compilation of a bibliography of bibliographies
14
Bruce Reinhart, ed., Vocational-Technical Learning
Materials: Books and Manuals for Schools and Community
Colleges, 2d ed. (Williamsport, Pa.: Bro-Dart Pub. Co.
1974).
15
Edward Mapp, Books for Occupational Education Pro
grams (New York: R. R. Bowker Co., 1971).
16
for use in selecting print materials for vocational-tech
nical library/media centers. This bibliography, when
developed, will appear in an issue of Collection Building.
Slick's research study, which was an assessment of the
library programs of the area vocational-technical schools
in Pennsylvania, revealed that "there is a definite need
for...standards of library operation for vocational-
technical schools." She states that:
The curricular concept of a vocational-
technical school is unique in public
education; therefore, the educational
and curricular needs of the faculty and
students are unique. The operational
standards of the specialized library
must be different from standards for a
library in a comprehensive school.17
The lack of library consciousness on the part of many
vocational educators has been summed up very well by Russo.
He states that:
Too often one of the most neglected areas
in our vocational-technical schools is the
library. No longer will small reference
areas in each classroom, shop, or labora
tory be adequate. Each area of instruction
will continue to need specific reference
books, but the clustering of occupations
necessitates the mobility of such reference
units and large libraries which serve all
the people in the community as a vocational-
technical education resource center. These
libraries must be properly staffed and
reference shelves must be fully stocked with
the latest references and periodicals.18
Myrna H. Slick, "An Assessment of the Library Programs
of the Area Vocational-Technical Schools in Pennsylvania"
(Ph.D. dissertation, University of Pittsburgh, 1977), p. 109.
17Ibid., p. 10.
18
Michael Russo, "The What and Why of the Area Vocational
School," Industrial Arts and Vocational Education 54 (Novem
ber 1965): 29. ~~
17
Vocational education is rapidly assuming a new respon
sibility for the education of its students. Inherent in
this emerging role is acceptance of the notion that voca
tional education means the development of a broad range of
skills which are applicable to a wide variety of occupa
tions. The vocational student needs access to a facility
which will enable him to keep abreast of current trends in
his field and to draw from all relevant disciplines. Wood
ruff states that "there exist in...schools one instruc
tional resource which offers such an educational capa-
19 >
bility. It's called—the library!' The library in the
vocational-technical school should be one of the greatest
aids to the vocational teacher; however, many vocational
teachers do not realize that the library can help in instruc
tional work and, therefore, make no plans involving student
use of the library. Today's vocational student must not
only develop a high degree of manipulative skills. He or
she must acquire a knowledge of, and ability to use,
resources available to him or her for continued development
and independent work. The vocational teacher should think
of the library as an additional laboratory to which his or
her students can come for the enriching experience of work
ing with varied materials, learning the techniques of re
ference work and for independent study.
19
Alan P. Woodruff, "The Library-Laboratory" Approach
to Occupational Education," American School & University
48 (February 1976): 30.
18
Moore states that the key factor to the success of
the library program in the vocational-technical school is
the general and wholehearted acceptance by the entire
faculty, which requires constant development by the
librarian.
A report compiled by the Office of Education in 1968
revealed that vocational educators are giving much more
thought to the important role of the library. They see
that the nature and role of the library has changed, for
the library is now looked upon as an integral part of each
program; and as such, one of its primary roles is to serve
as a community technical resource center. "The library
must be designed in such a way that it has the capability
of utilizing and expanding into all phases of communication
21
techniques..."
Moore asserts "that there is a great challenge in
library service in vocational education. In many ways
it is still in the pioneering stage but it is caught in the
sudden growth of vocational education as a whole and must
22
be alive and alert to its reponsibilities." Reflecting
on the library's role, Bell states that "the library of an
20
Anna C. Moore, "The Function of the Library Program
in Today's Vocational School," School Libraries 6 (January
1957): 3.
21
Office of Education, New Ideas in Construction for
Vocational Education (Washington, D.C.; DHEW, 1968), p. 7.
22
Moore, "The Function of the Library Program," p. 6.
19
institution with vocational-technical education programs
can be the center of the educational process. It can pro
vide efficient and effective services. By doing so, it
can become an indispensable part of technical and voca-
23
tional education, not just a useless ornament."
In this era of technology and automation, it is a
great challenge to the vocational school librarian to be
able to provide a collection of materials which will help
train and develop the future technologists and mechanical
geniuses on whom our country will depend in later years.
This chapter has placed the research problem in per
spective. To provide a better focus of the problem, a
complete and detailed analysis of the research is pre
sented in Chapter II.
23
Jo Ann Bell, "The Technical-Vocational Student and
the Library/1 Southeastern Librarian 20 (Winter, 1970): 243
CHAPTER II
ANALYSIS OF THE DATA
This chapter deals with an analysis of the data
which were gathered through the use of a survey instru
ment. It examines the perceptions and utilization of
library services of vocational educators. The popula-
lation consisted of ten vocational administrators who
are employed "in general school administration, instruc
tion, and student services, and forty-six teachers
employed in five instructional divisions. Each divi












11. Electrical Construction & Maintenance







B. Child Development/Food Service/Home Economics
C. Business/Graphic Arts
1. Secretarial 5. Data Entry
2. Clerical 6. Accounting
3. Computer Programming 7. Marketing
4. Commercial Art 8. Printing
D. Health Occupations/Personal Services
1. Medical Lab Assisting
2. Barbering
3. Cosmetology
4. Dental Lab Technology
5. Dental Office Assisting
6. Medical Office Assisting
7. Practical Nursing
E. Related Department
1. English 3. Mathematics
2. Developmental 4. Human Relations
Studies
For abbreviation purposes and space utilization in
the tables, divisions are written as follows:
1. Con/Skill Trades - Construction/Skill Trades
2. CHD/FS/Home Ec. = Child Development/Food Ser
vice/Home Economics
3. Business/Arts = Business Occupations/Graphic
Arts
4. Health/Personal = Health Occupations/Personal
Services
5. Related Dept. = Related Department
The statistical techniques of frequency distribu
tion, percentages,and Chi-Square were utilized for data
interpretation and analysis. In order to improve cla
rity and add statistical understanding to the data analy
sis, this chapter is divided into four categories with
an analytical statement followed by charted data infor




3. Perceptions of Teachers and Administrators
4. Overall Opinions and Suggestions for a
More Functional Library
Descriptive Information
Table 1 shows the population with reference to the
sample size and the total number of.'years-emplpyed-at
the selected school. The administrators and the teachers
in three areas — Construction/Skill Trades; Child
Development/Food Service/Home Economics; and Health
Occupations/Personal Services — are of equal sample
size. Table 1 also shows that 57.1 percent (N=32) of
the population have from seven to over ten years of ex
perience. Fifty percent of the administrators and the
teachers in Construction/Skilled Trades have over ten




























































The degree to which teachers and administrators
use the library is the main emphasis of this section.
Table 2 shows that 41.1 percent (N=23) of the total
population visited the library about one quarter. Of
this group, sixty percent (N=6) of the administrators
and 36.9 percent (N=17) of the teachers were included.
An equal number of the respondents (21.4%, N=12) indi
cated they visited the library between "more than one
week" and "about one month". These visits took place
during the 1980-81 school year. None of the respon
dents indicated that they had never visited the library
TABLE 2



































































In order to determine the purpose for library
usage, the population was allowed to check more than one
response of eight categories ranging from checkout/re
turn materials to bibliographical tools. Provision
was made for the inclusion of other purposes not speci
fied. Responses made by administrators are shown in
Table 3..
Table 3 reveals that, of all of the reasons for
using the library, eighty percent (N=8) of the admini
strators frequently use it to checkout or return mate
rials. Reference services are used frequently by sixty
percent (N=6). Eighty percent (N=8) of the administra
tors indicated that they rarely or never use the photo
copying services. Ninety percent (N=9) of the admini
strators indicated they they frequently or sometimes
browse among the professional literature; and fifty
percent (N=5) frequently use the bibliographical tools,
such as the card catalog and indexes. Regarding pur
poses not specified in the questionnaire, one admini
strator stated that he frequently uses the library to
recommend new resource materials.
25
TABLE 3




































































Table 4 shows the results of the teachers' re
sponses to the purpose for library usage. Eighty-six
percent (N=40) of the teachers always, frequently, or
sometimes use the library to checkout or return mate
rials. Sixty-nine percent (N=32) say they always, fre
quently, or sometimes use it for their teaching needs
and for reference services. Forty-one percent (N=19)
of the teachers say they rarely or never use the
library for leisure reading.
Other purposes that teachers specified for fre
quent library usage included acquainting students with
the library services, checking reserved books used in
instruction, and interlibrary loan services.
26
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Respondents were asked to indicate the principal
types of materials they used during their visits to the
library during the 1980-81 school year. The responses
given by administrators are presented in Table 5. The
three types of library materials used most often by
administrators are professional journals (N=9), re
ference books (N=9), and books for research (N=8).
None of the administrators indicated that they use per
sonal copies of their own materials in the library.
The lowest frequencies for the types of library mate
rials used by administrators are for popular magazines













Books pertinent to curricula
General books
Audio-visual materials






















Table 6 shows the principal types of materials
used by teachers. The three types of library mate
rials used most often by teachers are professional
journals (N=32)f reference books (N=31), and audio
visual materials (N=30). The least used materials by
teachers are general books and personal copies of
own materials. Provision was made in the question
naire for the inclusion of other types of library
materials not specified. However, no respondents
specified other types of library materials used.
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TABLE 6









Books pertinent to curricula
General books
Audio-visual materials






















Data in Table 7 shows how familiar the total popu
lation is with the library collection. The collection
is known thoroughly by 17.9 percent (N=10) of the total
population. Sixty percent (N=6) of the administrators
and thirty-four percent (N=16) of the teachers indicated
they know the library collection well. Only 5.4 percent
(N=3) of the total population indicated that they are
slightly familiar with the library collection.
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Table 8 shows the total population's responses to
whether or not they are encouraged to select library
materials. All responses were positive with 41.1 per
cent (N=23) of the total population indicating that
they are strongly encouraged and 58.9 percent (N=33)
of the total population indicating that they are
encouraged to select library materials.
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There were four questions in the survey instru
ment that required only the responses of teachers. The
purpose was to isolate library usage in reference to
actual instruction.
Data information in Table 9 reveals teachers' per
ceptions on whether or not their courses are organized
to encourage student use of the library. This data
show that 89.1 percent (N=41) of the teachers feel that
their courses are organized to encourage library use.
The negative response was 10.9 percent (N=5).
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Table 10 presents reasons why teachers encourage
students to use the library. More than one response
could be checked. The main reasons were to have stu
dents use reference services (82.6%, N=38) and reserve
materials (37%, N=17). The use of bibliographical
tools was the lease rated reason (30.4%, N=14). Provi
sion was made in the survey instrument for the inclu
sion of other reasons not specified for students to
use the library. Thirteen teachers indicated other
reasons, such as reading children's books, newspapers,
magazines; abstracting periodical articles; using dic
tionaries and books pertinent to the course of study.
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Data information on the teachers' perceptions of
whether or not the library satisfactorily meets the
students' needs is presented in Table 11. The teachers'
responses were very positive at 78.3 percent (N=36).
Only one teacher responded negatively (2.2%); however,
19.6 percent (N=9) indicated they were unsure.
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Table 12 presents the reasons for teachers not
incorporating the use of the library in classroom
instruction. 4.3 percent (N=2) indicated that the
library was unnecessary for their class. One teacher
(2.2%) indicated that the library collection was inade
quate. Two teachers (4.3%) indicated they did not
incorporate the use of the library in their classroom
instruction because they have classroom collections.
The majority of the teachers (89.1%, N=41) indicated
that this question was not applicable.
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TABLE 12
REASONS FOR NOT INCORPORATING USE












































Perceptions of Administrators and Teachers
In the section of the questionnaire dealing with
library evaluation, administrators and teachers were
asked to rate various aspects of their library. Table
13 shows the areas of the library evaluated and the
responses indicated by administrators and teachers.
The chi-square (x ) test was used to determine
whether or not there is a significant difference at the
.05 level between administrators and teachers of their
perceptions on the adequacy of the library. If the
computed value for chi-square is greater than the table
value for chi-square at the .05 level of significance,
there is a significant difference. Conversely, if the
computed value for chi-square is less than the table
value, there is not a significant difference. The
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statistical measurements include the computed value
of chi-square, (x2), the table value of chi-square and
the degrees of freedom (df).
Table 13-A, which shows how circulation policies
are perceived by the population, reveals that 87.5 per
cent (N=49) of the administrators and teachers consider
the policies either very adequate or adequate. There
were no negative responses in this area; however, 12.5
percent (N=7) indicated "no opinion". The results of
the chi-square test indicate that there is no signi
ficant difference between administrators and teachers
as to their perceptions of the circulation policies.
Table 13-B, which shows how circulation services
are perceived by administrators and teachers, reveals
that 94.7% (N=53) of the population feel that the cir
culation services are either very adequate or adequate.
Only one respondent (1.8%) indicated that they are
inadequate. The computed chi-square resulted in no
significant difference between administrators and
teachers as to their perceptions of circulation ser
vices.
How administrators and teachers perceive the qua
lity of reference service is shown in Table 13-C. 80.4
percent of the population indicated that the quality of
reference service is very adequate or adequate. A small
percentage (5.4%, N=3) indicated that it was inadequate.
The computed chi-square value indicates that there is
36
no significant difference between administrators' and
teachers' perceptions on the quality of reference ser
vice.
In Table 13-D, the adequacy of acquisitions pro
cedures is evaluated. It shows that 73.2 percent
(N=41) of the population feel that the procedures for
adding new materials are either very adequate or ade
quate. "No opinion" was indicated by 21.4 percent
(N=12)of the population. The computed chi-square
analysis showed that there is no significant difference
between administrators' and teachers' perceptions on the
adequacy of acquisitions procedures.
Table 13-E shows the respondents' perceptions on
the quality of the collection. The library collection
was considered very adequate or adequate by 71.5 per
cent (N=40) of the population. Negative ratings of
the quality of the collection were made by 21.4 per
cent (N=12). The computed chi-square analysis showed
that there is no significant difference between admini
strators' and teachers' perceptions on the quality of
the library collection.
Table 13-F, which shows how the population rated
the interior physical environment, reveals that 80.3
percent (N=45) of the respondents feel that the interior
physical environment of the library is either very ade
quate or adequate. A small percentage (12.5%, N=7) of
the respondents gave negative responses. The computed
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chi-square analysis showed that there is no signifi
cant difference between administrators' and teachers'
perceptions on the interior physical environment of
the library.
In Table 13-G, the responses to the adequacy of
the library's hours of opening are indicated. Only
55.4 percent (N=31) of the respondents consider the
hours of opening very adequate or adequate while 37.5
percent (N=21) of the respondents indicated that they
are inadequate. Analysis of the computed chi-square
shows that there is no significant differences between
administrators' and teachers' perceptions on the
library's hours of opening.
Table 13-H shows how the population responded to
the rating of the library in terms of curriculum plann
ing. Over half of the respondents (51.8%, N=29) indi
cated that the library is very adequate or adequate for
curriculum planning. Only a small percentage (3.6%,
N=2) of the respondents gave negative ratings, while a
relative high percentage (44.6%, N=25) of the respondents
indicated "no opinion". The computed chi-square analysis
showed that there is no significant difference between
administrators' and teachers' perceptions on the ade
quacy of the library for curriculum planning.
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TABLE 13
PERCEPTIONS ON THE ADEQUACY OF THE LIBRARY
Tables displayed on this page and page 39 provide
information relative to how administrators and teachers
perceive various aspects of the library. The code for
the responses is: V.A. = Very Adequate, A = Adequate,



























































































































































































































































































































Computed y. = 19.68










































































































Respondents were asked how they perceive the role
of the library in the total educational program. Table
14 shows the results of the responses. A high percent
age (89.4%, N=50) of the population indicated that the
library is very important, or important in the total edu
cational program. A small percentage (8.9%, N=5) indi
cated that it is somewhat important, while only 1.8 per
cent (N=l) of the respondents indicated that it was not
important. The chi-square (x ) test was used to deter
mine the significance at the .05 level. The computed
chi-square (x ) analysis indicated that there is no
significant difference between administrators' and
teachers' perceptions on the importance of the library
in the total educational program.
TABLE 14
PERCEPTIONS ON THE IMPORTANCE OF THE VOCATIONAL












7 0 3 0
6 3 10
5 5 0 0
5 5 10
4 5 0 1
3 2 0 0
30 20 5 1
(53.6%) (35.7%) (8.9%) (1.8%)
Statistical Measurements: Computed xp - 18.06
Table x = 25.00
df = 15
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The perceptions of administrators and teachers on
the adequacy of shop and/or classroom libraries are de
picted in Table 15. The data in Table 15 reveal that
7.1 percent (N=4) of the population, including one
administrator, strongly agree that shop and classroom
libraries are adequate to meet the instructional needs
of a vocational-technical school, while 30.4 percent
(N=17), including two administrators, agree that they
are adequate. One half of the population (50%, N=28)
disagreed and 12.5 percent (N=7) of the respondents,
including two administrators, strongly disagreed that
the shop and classroom libraries are adequate. The
computed chi-square (x ) analysis showed that there is
no significant difference at the .05 level between ad
ministrators' and teachers' perceptions on the adequacy
of shop and classroom libraries for instructional needs
TABLE 15
PERCEPTIONS ON THE ADEQUACY OF SHOP AND/OR












































(7.1%) (30.4%) (50%) (12.5%)
Statistical Measurements: Computed x~ = 9.02
Table *r = 25.00
df = 15
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Responses to the perceptions of administrators and
teachers on whether or not they favor a stronger library
program are shown in Table 16. Almost all (94.7%, N=53)
of the respondents indicated that they favor a stronger
library program, while 5.4 percent (N=3) responded nega
tively. The computed chi-square analysis resulted in no
significant difference at the .05 level between admini
strators' and teachers' perceptions on favoring a stronger
library program.
TABLE 16
























































The perceptions of the respondents on whether or
not a vocational school should have a library facility
are depicted in Table 17. The total population (100%,
N=56) responded very positive to this question. The
computed chi-square (x ) analysis showed that there is
no significant difference at the .05 level of the per
ceptions of administrators and teachers on whether a




PERCEPTIONS ON THE NEED FOR A LIBRARY FACILITY
























































Overall Opinions and Suggestions for
A More Functional Library
Respondents were asked two questions that would
elicit comments about the library in vocational-tech
nical education, as a whole, and suggestions for
making the library more functional.
Table 18 shows that, of the comments made con
cerning the overall opinion of the library in voca
tional-technical education, 82 percent (N=46) of the
respondents feel that the library is a vital part of
a vocational education program. Eight percent (N=5)
of the respondents had no opinion on the question.
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TABLE 18
RESPONSES TO OVERALL OPINIONS OF THE LIBRARY
IN VOCATIONAL-TECHNICAL EDUCATION
Responses
Is a vital part of a vocational
education program
Should be limited to vocational
education materials only
Should be decentralized in some
areas
Has made significant progress
overall












"The library is needed."
"The library serves a very essential role in the
overall educational program."
"It's important if all are interested in vocational
education development."
"A library should be the main artery to any educa
tional institution."
"Libraries play a most important part of the total
educational program in vocational-technical edu
cation. '•
"The library is a very valuable learning resource
for the programs taught because technology is
changing, and students and staff must read to keep
up."
"The library is very important in Voc Ed for general
research, pleasure reading, and for more detailed
topics in some programs."
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"The library is needed in vocational education
because of the technical knowledge it provides
that would not be as easily accessible to stu
dents in other libraries."
In responding to the second question concerning
suggestions for a more functional library program, a
number of respondents made several suggestions as shown
in Table 19. Howver, thirty percent (N=17) of the
respondents made no suggestions. Suggestions made by
21 percent (N=12) of the respondents were that there
should be more faculty and student awareness of library
services and that the physical facilities should be
expanded. 16 percent (N=9) of the respondents felt
that the library hours should be extended. 12.5 percent
(N=7) of the respondents indicated that updating the
collection would make the library more functional. Sug
gestions for additional staffing and the development of
a "mini" library use course were made by 7 percent (N=4)
of the respondents. More faculty input was suggested
by 5.3 percent (N=3) of the respondents. Only 3.5 per
cent (N=2) of the respondents suggested additional
library funding and the use of class time for library
study. The suggestion for security measures was made
by 1.7 percent (N=l) of the respondents.
TABLE 19










Development of "mini" library
utilization course
Expansion of physical facilities
Update collection
More faculty input


















"Increase the number of hours."
"Have an Open House or some other promotional
activity to acquaint students with library faci
lity."
"Participate with related division to teach pupils
usage and appreciation of the facility."





"Better utilization by instructors."
"All teachers should include more classtime in
the use of the library."
CHAPTER III
SUMMARY AND CONCLUSIONS
The purpose of this study was to determine the
extent to which administrators and teachers in a
vocational school use and evaluate the library. It
is intended that the results of this study will be
used to help educators and librarians work more effec
tively together in improving library services in voca
tional education.
A questionnaire was used to gather data for the
study. The questions covered four general categories:
(1) Descriptive information, (2) Library utilization,
(3) Perceptions of teachers1 and administrators', and
(4) Overall opinions and suggestions for a more func
tional library. The population consisted of ten admini
strators and forty-six teachers of a postsecondary
vocational-technical school located in the metropoli
tan Atlanta area who were employed during the 1980-81
school year. Approximately 35.7 percent (N=20) of
this population had been employed at this institution
ten or more years.
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The responses to the questions concerning fre
quency of use of the library revealed that less than
one half (41.1%, N=23) of the total population showed
a high incidence of use. None of the respondents indi
cated that they had never used the library.
The responses for purpose of library use showed
that administrators made the greatest use of the
library for circulation purposes (checking out or re
turning materials) and use of reference services.
Teachers also indicated greatest use of the library
for circulation purposes in addition to using it for
their teaching needs and reference services.
The types of materials used most frequently by
administrators and teachers were professional journals
and reference books. There was also a high incidence
of use of audio-visual materials by teachers.
Over one half (57.2%, N=32) of the population said
they knew the library thoroughly or well. Only 5.4 per
cent indicated they were slightly familiar with the col
lection. None of the respondents indicated that they
were not at all familiar with the library collection.
All responses to the question of whether or not
administrators and teachers were encouraged to select
materials were very positive (100%).
A series of questions directed to teachers only
investigated the role of the teacher in encouraging
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student use of the library. A majority (89.1%) of
the teachers said their courses were organized to
encourage student use of the library. The teachers
who said they did not incorporate student use of the
library into their courses indicated that it was be
cause they had classroom collections. Responses to
the reasons for student use of the library revealed
that the two main reasons were for use of reference
services and reserve materials. A large number (78.3%,
N=36) of teachers believed that their students' library
needs were satisfied when they used the library. Only
one teacher felt that his students' needs were not
satisfied, while 19.6 percent (N=9) were unsure.
In the section dealing with the perceptions of
administrators and teachers on the adequacy of the
library, the data show that almost all areas were rated
either "very adequate" or "adequate" by a majority of
the respondents. The highest ratings were given to the
library's circulation service (94.7%), followed by the
library's circulation policies (87.5%), and the interior
physical environment (85.3%). Those areas which re
ceived the most negative ratings were first, the hours
of opening (37.5% "inadequate") and the quality of the
collection (21.4% "inadequate"). It should be pointed
out, however, that even in these areas of highest
negative ratings, the positive ratings outweighed the
negative ones for all categories.
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The responses to the question concerning admini
strators' and teachers' perceptions on the importance
of the library indicated that most of the respondents
felt that the library is very important to the total
education program. Only one (1.8%) of the respondents
said that it was not important.
The responses concerning administrators' and
teachers' perceptions on the adequacy of the shop and
classroom libraries to meet instructional needs revealed
that fifty percent (N=28) disagreed that they were ade
quate. 30.4 percent (N=17) of the respondents believed
they were adequate. In this group were two administra
tors.
When asked the question concerning whether or not
a stronger library program was favored, 94.7 percent
(N=53) of the respondents "strongly agreed" or "agreed".
Only 5.4 percent (N=3) disagreed.
The total population (100%, N=56) responded posi
tively to the question on whether or not there was a
need for a library facility in a vocational-technical
school.
The chi-square test was used to determine whether
there were any significant differences between admini
strators and teachers on their perceptions of the
library. The results proved the conjecture that there
is no significant difference between administrators'
and teachers' perceptions of the library.
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The overall opinions of the role of the library
and suggestions for a more functional library elicited
some very interesting comments. The majority of the
respondents felt that the library is vital to a voca
tional education program. There was a high incidence
of the suggestions for more faculty and student aware
ness of library services and for larger physical faci
lities.
Based upon an analysis and interpretation of the
data, the following conclusions seem warranted:
1. Teachers and administrators realize the im
portance of a library in vocational educa
tion, but must show more interest and pro
vide the support necessary for a successful
library program.
2. More faculty and staff attention must be
directed upon the resources of the library.
This can be accomplished through faculty
orientation programs, Open House, faculty
meetings, and through in-service workshops.
3. More librarian-teacher involvement is vital
to improving the quality of the collection
and in getting teachers to encourage student
use of the library.
4. Library services must be a major part of
curriculum revision and improvement.
5. The hours of operation must be expanded in
order to make library services commensurate
with the hours that school is in session.
6. Shop and classroom libraries must have a
direct relationship with the main library
in order to improve the quality of services
and eliminate duplication of materials and
efforts.
7. A periodic assessment of staff and student
needs is necessary for the improvement of
53
library services.
8. Administrative support for the library is a






LIBRARY PERCEPTIONS AND UTILIZATION SURVEY
Please return completed questionnaire in the attached self-
addressed envelope no later than October 2, 1981. All
replies will be treated with strict confidence and anonymity.
DIRECTIONS: Please check ( l/ ) the appropriate response.
I. Personal Data
1. What is your major area of responsibility?
Teacher Administrator
2. How long have you been at this institution?
Years:
1-3 4-6 7-9 10 or more
II. Library Utilization Data
1. On an average, approximately how often did you use
the library during the school year, 1980-81, whether
through personal visits or by sending an assistant?
About one week




2. If you answered "Never11 to the above question, please
indicate why not:
Not necessary for my area
m Collection inadequate in my area
Other (Please specify)
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Always Frequently Sometimes Rarely Never
4. Please check the principal types of library materials
you used during your visits to the library during the




(d) books for research
(e) reference books




(i) personal copies of own materials
(j ) other materials (specify)
(k) not applicable (don't use library)
5. How familiar are you with the collection of the library





(e) not at all







7, Are your courses organized to encourage student use of
the library?
(a) Yes (b) No
8. When you encourage student use of the library, what is
the usual reason for doing so?
(a) materials on reserve
(b) reference service
(c) bibliographical tools (e.g. card catalogs, indexes)
(d) other (specify)
9. When your students go to the library for the above-indi
cated reason, are their library needs satisfied? Check
one.
(a) Yes (b) No (c) unsure (d) not appli
cable
10. If you do not incorporate student use of the library into
your classes, why not?
(a) not necessary for class(es)
(b) collection inadequate in this area
(c) other (specify) '
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III. Library Evaluation Data
Rate the following areas of the area vocational techni
cal school library in terms of adequacy for your teach








b) serfice at circula
tion desk
c) reference service
d) procedures for adding
new materials
e) quality of collection
in your area of inter
est







1. How important a role do you feel the library plays in the






The shop and/or classroom libraries are adequate to meet the
















5. What is your overall opinion of the library in vocational-
technical education?




Ocnool of LiDra-ry and Information otuJiec





In completing requirements for the Specialist degree from the School of
Library and Information Studies at Atlanta University, I am undertaking
a study to determine the perceptions and utilization of the library of a
selected group of vocational administrators and teachers. A key aspect
of this study revolves around the role of the library in the total educa
tional program. This study should provide evaluative results that can be
utilized to bring about a more meaningful, functional, and effective
library program.
Your help is needed! You as a vocational educator can assist in the col
lection of information for this study by completing the enclosed question
naire. It is designed so that it will require no more than 10-15 minutes
of your time.
Two types of response format are presented in the questionnaire. In most
instances, you will need to check your response, and in a couple of in
stances, you will be asked to provide a short written response. Unless
otherwise designated, please indicate only one response per question. Your
name is not requested, and your responses will be treated with strict con
fidentiality.
It will be appreciated if you will complete this questionnaire prior to
October 2, 1981 and return it in the envelope enclosed.
Your comments are welcomed concerning any aspect of the subject not covered
in the questionnaire.
Thank you for your cooperation.
Sincerely,
Lillie Smith, Librarian
Atlanta Area Technical School





nool of LioTaTij «n« Information





All of us are busier these days than we should be, and roost of us have a
hard time keeping abreast of those obligations which are essential and
required. We know how the little extras sometimes receive our best in
tentions, but we also know that in reality none of us have the time which
we would desire to fulfill those intentions.
From the questionnaire which reached you—I hope—about two weeks ago,
there has been no reply. Perhaps you mislaid it, or it may have miscar
ried in the mail.
In any event, I am enclosing another copy of the questionnaire. I hope you
will try to find a few minutes in your busy schedule to complete it and
drop it in the mail.
Thank you for your cooperation.
Sincerely,
Lillie Smith, Librarian
Atlanta Area Technical School
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